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ABOUT EDIFY
Established in 2010, Edify is a US-based international 
NGO working with low-fee independent schools in the 
developing world. Edify operates in eleven nations 
across Africa, Latin America, and Northeast India. 
Edify offers three key resources to entrepreneurs who 
deliver quality Christ-centered education to children in 
their communities: business and teacher training, loan 
capital, and education technology. To learn more, go 
to www.edify.org.  

Edify has three categories of partner schools: Client, 
Core, and Champion. Client schools are those schools 
actively connected to Edify. Core schools refer to a 
subset of Client schools which Edify supports more 
intensively for a period of three years. Champion 
schools are those that served as Core schools and were 
identified as exceeding goal targets in several areas. 
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• Across the 308 Client schools sampled, 75% 
reported they were operating and offering some 
type of educational support. Across the 49 
Core school sampled, 96% reported providing 
educational support during school closures. 

• Across all countries, 44% of Client schools 
reported that all of their teachers were still 
teaching, compared with 53% of Core schools. 

• Overall, the likelihood that a school was still 
operating, but without employing teachers—
meaning only the proprietor or director was 
providing education—was more common in 
African countries (15%) when compared to Latin 
American (7%) and NE Indian Client schools (4%). 

• Across the 232 Client schools that reported 
offering education during school closures, only 
29% of schools were fully paying all teaching staff; 
28% of teachers were working under some sort of 
deferred payment agreement, 16% were working 
without pay, and 12% were in a situation where 
some of their teaching staff were being paid, but 
not all. 

• Across all schools, 57% reported providing 
educational supports through paper methods and 
37% through technological means. 

• Phone messaging apps were the most commonly 
referenced technology tool by 67% of all schools 
operating during school closures. 

• Following up with students on TV and/or radio 
programming was noted to be used regularly as a 
learning support in Uganda, Rwanda, and Peru. 

• School leaders expressed three primary concerns 
with respect to re-opening schools after closures: 
financial sustainability, the health and safety of 
children and staff, and loss of student learning 
during school closures.

In May 2020, Edify’s country-based 
staff conducted a telephone survey 
with a stratified random sample of 
388 school leaders from the eleven 
nations in which Edify’s operates. 
This survey aimed to inform Edify’s 
current and future responses to the 
COVID-19 pandemic and potential 
future educational interruptions.

EXECUTIVE  
SUMMARY

KEY LEARNINGS
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SHORT-TERM  
ACTION ITEMS:  
JUNE-AUGUST 2020

HEALTH & SAFETY
• Create and distribute 

Health and Safety 
recommendations for all 
eleven nations.

• Develop and implement 
a communication plan 
for the distribution of 
recommendations and 
related materials.

FINANCIAL SUSTAINABILITY
• Create a “COVID-19 

Recovery Fund”.
• Develop an online 

workshop on financial 
sustainability.

SUPPORTING LEARNING
• Conduct further research 

on the technical capacities 
of each country identifying 
immediate potential to 
assist with enhanced 
blended learning.

• Create context-specific 
workshops on improving 
blended learning.

MID-TERM  
ACTION ITEMS:  
AUGUST-DECEMBER 2020

FINANCIAL SUSTAINABILITY
• Execute a “COVID-19 

Recovery Fund”.
• Deliver an online workshop 

on financial sustainability.

SUPPORTING LEARNING
• Deliver context-specific 

workshops on blended 
learning.

• Begin the creation of an 
Edify website of curated 
learning resources.

LONG-TERM  
ACTION ITEMS:  
BEYOND DECEMBER 2020

• Follow up on the 
implementation of blended 
learning workshops. Revise 
as appropriate.

• Website of Edify’s 
Resource Library goes live.

• Creation of online 
asynchronous Edify 
Christ-Centered Schools’ 
Teaching Certificates:

 1. Basic Teaching 
 Certificate 

 2. Advanced Teaching 
 Certificate 

 3. Blended Learning 
 Certificate

At the time of writing this report, Edify has already begun to  
address the short-term action items.

RECOMMENDED ACTION ITEMS
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IN EARLY 2020, the rapid spread of the COVID-19 
pandemic resulted in an unprecedented shock to the 
global education system, resulting in most educational 
institutions closing their doors and turning to various 
forms of remote learning to ensure continuous 
education for their communities. Edify partners with 
low-fee Christian schools in eleven countries1 across 
three continents. This new educational reality acutely 
impacted Edify’s partner schools, yet to what extent 
learning had continued across country contexts was 
relatively unknown. An Education Task Force was 
formed to investigate the effects of COVID-19 on 
the Edify community to understand the practices, 
responses, and challenges experienced by schools in 
order to inform Edify’s response to, and preparedness 
for, current and possible future shocks. In late May 
2020, country-based staff conducted a telephone 
survey in the eleven nations in which Edify works. Staff 
interviewed either a school proprietor or principal 
from a total of 388 partner-schools.
_____________________________

1 Burkina Faso, the Dominican Republic, Ethiopia, Ghana, Guatemala, India 
(NE), Liberia, Peru, Rwanda, Sierra Leone, and Uganda.

findings and recommendations fall under four main 
categories: health and safety, financial sustainability, 
technology, and teacher and leadership development. 

HEALTH AND SAFETY
As schools begin to prepare for re-opening and the 
provision of in-person classes, Edify can play a key 
role in supporting schools in learning about and 
enacting essential back-to-school health and safety 
protocols. International organizations and national 
governments have created guidelines to support 
schools in developing plans and protocols to reduce 
the risk of exposure to COVID-19 upon returning to 
schools. However, the amount of information can be 
overwhelming and time-consuming to digest and, 
therefore, counterproductive to best supporting 
school leaders during this transition. As a result, Edify 
has conducted a thorough desk review of available 
information from reputable sources, compiling 
this into an “Edify’s Back-To-School Health and 
Safety Recommendations” toolkit which covers 
recommendations and examples for: school space 
configuration and social distancing, school entrance 
and exit protocols, Water, Sanitation, and Hygiene 
(WASH) Practices for Health, transportation and 
commuting practices, food health and safety practices, 
and school health services and referral protocols. 
Each section of the protocol has an accompanying 
script for Edify staff to create short instructional 
audios or videos to share with school leaders in their 
country. Additionally, Education Specialists in Ghana, 
Rwanda, and Liberia have recorded samples for other 
countries to review and learn from. All resources in 
this toolkit are designed in a flexible manner, intended 
to be modified to add specific details, images, and 
examples relevant for each country context. 

FINANCIAL SUSTAINABILITY
School leaders raised numerous challenges related to 
ensuring their schools’ financial sustainability during 
the pandemic and upon return to in-person classes. 
Many of these challenges were connected to their 
inability to secure school payment from parents, 
with some paying late and others not paying at all, or 
expecting considerable discounts. Many schools are 
already facing students leaving, while others predict 
that parents will not send children back when schools 
re-open for financial and health-related concerns. 
These payment issues have generated considerable 
barriers to being able to pay teachers, with many 
working for deferred payment and others working 
without promise of pay. Some school leaders who 
have been unable to afford to have their teachers 
continue working have taken on the sole responsibility 
of providing educational services during closures. 
Lack of school fee payments have also resulted in 
school leaders defaulting on loan payments, many 
with no possibilities to secure additional funding to 
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This report is 
organized into 

three parts. In Part 1, 
we highlight the findings 

from the survey with recommended 
action items. In Part 2 of the report, it discusses the 
methodology and provides a detailed analysis of 
the the survey results. Part 3 highlights some of the 
work that Edify offices around the world are currently 
engaged in to support schools during closures and in 
preparation for their eventual re-opening for in-person 
instruction. As a whole, the report provides overall 
and region-specific findings, recommendations for 
short, medium, and long-term actions to support the 
educational community, and overall direction towards 
building an organizational data-informed culture.

MAIN FINDINGS & ACTION STEPS

Collectively considering the survey implementation 
process, data analysis and findings, and the 
conversations with various groups of Edify staff 
during preliminary conversations regarding the data, 
the Education Task Force has generated a series of 
recommendations and next steps for the short (1-2 
month), medium (3-6 months), and long-term (6+ 
months) timeframes. Some of these actions are already 
underway as of the publication of this report. The 

PART ONE:  
 
EDIFY’S  
EDUCATIONAL  
REALITY DURING 
COVID-19
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get them through this time; some even fear losing 
their establishments as they are unable to secure rent 
payments. 

In response to these challenges, Edify created a 
COVID-19 Recovery Fund to provide school loans to 
school owners to help them pay teachers and keep 
their doors open. Edify plans to work alongside 
lending partners to defer payments until schools have 
adequate cash flow. The Recovery Fund would assist 
schools through training, capital, and technology to 
help them re-open and regain sustainability.  

Given the enormous challenges faced by school 
leaders, in May, Ghana offered a financial sustainability 
training. Currently, for all Edify operating nations, 
staff are in the process of designing an online 
financial sustainability training for school leaders. 
These trainings should help better prepare them both 
now and in the future for shocks to the education 
system due to other health-related concerns, natural 
disasters, or economic recessions. These workshops 
will be available to local staff in August and cover 
topics such as value proposition, creative methods for 
generating sustainable income, and adapting school 
fee models to meet the current context.

TECHNOLOGY AND INTERNET  
CONNECTIVITY 
Lack of access to technology devices and unreliable 
internet connectivity were noted as major challenges 
for providing equitable and quality instruction 
to students during school closures. As some 
school leaders noted, due to insufficient access to 
technology devices in the students’ homes, many of 
them are reaching only about half of their students 
and families, which raises issues related to learning 
loss and dropping out of school. The families that 
do have access to technology devices and internet 
connectivity are often connected only through parents’ 
smartphones and limited data plans that they pay for 
as needed. This means that device access in the home 
does not always mean that the children can use the 
devices or internet access for their education. In some 
cases, parents needed to take their devices to work, 
or family members were completing assignments 
so children could not use them. Connectivity and 
internet access were also raised as a limitation 
for school staff, with some school leaders taking 
it into their own hands to purchase data for staff.  
These findings reflect various points where Edify’s 
assistance could be instrumental in supporting 

schools in purchasing and updating the technological 
infrastructure both in schools and in homes through 
the pre-existing loan program, adapting it for the 
current COVID-19 context. As Edify plans for these 
programs, it is important to consider that the current 
survey did not explicitly ask about teacher/parent/
student connectivity at home. Since the survey asked 
school leaders, they may not have accurate knowledge 
of what is available in students’ homes. Therefore, 
the data reported here relies on the assumption that 
school leaders have accurate, up-to-date information 
about connectivity issues. It would be useful for Edify 
to explore, by country, what percentage of homes 
have internet access, smartphones, etc. Desk research 
and in-country data collection from a representative 
sample of schools can help Edify make better informed 
future educational technology recommendations. 

It is also relevant to consider that scaling up access 
and technology use amongst Edify schools should be 
done, taking into account the diverse starting points 
and current technology use in Edify partner countries. 
For example, schools in Peru, the Dominican Republic, 
and Guatemala reflected a greater use of technology 
overall and a strong presence of messaging apps, 
Video/Audio Conferencing, and LMS interventions 
in schools. On the other hand, African countries 
reflected a larger presence of paper use and follow-up 
on TV/Radio programming. As the Educational Team 
creates their plan for how best to support schools 
in each country, understanding the connectivity and 
technology use within schools and households will 
help Edify set ambitious yet attainable goals for future 
growth.

TEACHER AND LEADERSHIP DEVELOPMENT 
Various needs for teachers and for leadership 
development emerged in this survey. These efforts 
should help schools meet their students’ and 
community’s current needs and communities during 
continued school closures and upon return to in-
person classes. They should also consider how to best 
prepare schools for future educational shocks. The 
primary professional development needs voiced 
by school leaders centered around the use and 
implementation of technology in instruction 
and for supporting student engagement. 
For example, as one school leader noted 
in the survey thanking Edify “for training 
us in the use of online evaluations using 
Google Forms. We are planning for next 

year and have thought about having not just high 
school but also junior high school use Google Forms 
for evaluations.” As this example highlights, Edify’s 
Educational Team could be instrumental in future 
efforts to prepare schools to implement blended 
learning and distance learning techniques. Clearly, 
it is vital that Edify Education staff help develop 
teachers’ digital pedagogical skills. To best prepare 
for these efforts, we recommend that Edify conducts 
further research on the technical capacities of the 
eleven countries to identify the immediate needs and 
potential in each context, designing regional and/or 
country-specific action plans. In addition, for those 
countries with less access to technology at home and 
at school, Edify staff can promote the most effective 
non-technology based practices for remote learning.

Some of the teacher and leadership efforts posed 
for the long-term also include creating online 
asynchronous Edify Christ-Centered Teaching 
Certificates in topics such as basic teaching, advanced 
teaching, and blended learning.    

EDIFY STAFF DEVELOPMENT
This survey reflects the first Edify-wide, research-
based data collection effort, and presents an important 
organizational opportunity to promote a more data-
driven culture. In order to do so, we recommend 
implementing additional training on the “what” and 
“how” of data collection, analysis, and interpretation 
to support regional and country specific efforts to 
collect data regularly and intentionally from Edify 
partner schools. Equipped with this information, as 
an organization, we will be able to make more data-
informed decisions to help improve the efficacy and 
sustainability of our efforts for change. 
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PART TWO: 

CHAPTERS 1 & 2

OVERVIEW 
OF METHODS 
& 
ANALYSIS  
OF DATA

THE EDIFY EDUCATION TEAM designed a twelve- 
question mixed-methods survey and protocol with 
the goal of gaining a representative sample of what 
partner schools in the eleven Edify countries were 
doing to educate children during the school’s physical 
closure. The survey aimed to inform Edify’s current and 
future responses to the COVID-19 pandemic and future 
potential educational interruptions. Using a stratified 
random sampling of schools in each country, a total 
of 388 schools were contacted. Each of the eleven 
countries in which Edify currently works were included 
in data collection, and data collectors were asked to 
survey 30 schools. In addition to Client schools, Edify 
has Core schools  in five nations: Ghana, Rwanda, 
Peru, the Dominican Republic, and Guatemala. In 
order to explore any differences between Client and 
Core schools, data collectors were asked to contact an 
additional 10 Core schools, which were also randomly 
selected. Thus, data collectors were asked to contact 
40 schools in these five nations.  

Two team members from each country served as data 
collectors. After receiving training in how to conduct 
the telephone survey, data collection began Monday, 
May 18, and was completed by Friday, May 22, 2020. 
Data collectors conducted telephone interviews 
with school leaders—either the school proprietor or 
school principal. The survey began with six general 
questions regarding the school’s context, followed 
by six questions regarding the school’s status of 
educational offerings during closures. Launching into 
the quantitative section, participants were asked if the 
school was providing education, what the status was 
the payment of teachers, and what the school was 
doing to support children and families at a distance. 
The final question asked participants to reflect upon 
what they were most concerned about in terms of 
returning to school post-closures.
 
Drawing upon initial analyses, numerous presentations 
were delivered from May 28-June 16, 2020 to Edify 
Country Directors, Education Team members, 
donors, the Education Task Force, and Edify’s Senior 
Leadership Team soliciting feedback and mapping out 
directions for short, medium, and long-term actions. 
This report represents a more thorough overview of the 
data, emerging themes, regional and country-specific 
details, and related recommendations, as illustrated in 
the subsequent sections.
_____________________________ 

CHAPTER 2: ANALYSIS OF  
THE DATA
IN TOTAL ACROSS THE ELEVEN EDIFY COUNTRIES, 
388 schools were surveyed, of which were 339 Client 
schools and 49 Core schools across the Dominican 
Republic, Ghana, Guatemala, Peru, and Rwanda. Upon 
initial analysis, Sierra Leone’s data set of 31 schools 
was excluded from the overall data set since they were 
on a pre-scheduled school break for the majority of 
the period of school closures until the time the survey 
was conducted. This left ten countries and 357 schools 
in the data set, with 308 Client schools and 49 Core 
schools, for which findings and trends by Core and 
Client, by country and by region (Latin America, Africa, 
and NE India) are described below. 

SCHOOLS OFFERING EDUCATIONAL  
SUPPORT DURING SCHOOL CLOSURES
Across the 10-country sample, 96% of Core schools (n 
= 47) reported providing educational support during 
school closures compared to 75% of Client schools (n 
= 232). (Fig. 1.1 & 1.2)

2  Edify has three categories of partner schools: Client, Core, and Champion. Client schools 
are those schools actively connected to Edify. Core schools comprise approximately 10% 
of the schools in nations with established Edify office. Intensive trainings are additionally 
offered in Core schools. Champion schools are schools that served as Core schools and 
were identified as exceeding goal targets in several areas. 
3 This report uses the word principal. In some countries in which Edify operates, instead of 
principal, the terms Head Teacher, Headmaster, or Director are used.

49 
TOTAL CORE 

SCHOOLS
SURVEYED

308 
TOTAL CLIENT 

SCHOOLS  
SURVEYED
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FIGURE 1.1 & 1.2. SCHOOLS OFFERING EDUCATIONAL  
SUPPORT DURING SCHOOL CLOSURES



FIGURE 2. CLIENT SCHOOLS OFFERING EDUCATIONAL SUPPORT 
DURING CLOSURES SCHOOL CLOSURES

FIGURE 3. CORE & CLIENT SCHOOLS OFFERING EDUCATIONAL 
SUPPORT DURING CLOSURES

FIGURE 4. CLIENT SCHOOLS OFFERING EDUCATIONAL SUPPORT 
DURING CLOSURES SCHOOL CLOSURES BY GEOGRAPHIC AREA

Regionally there were considerable differences, with 
100% of Client schools (n = 91) in Latin America offering 
education programming, while only 80% (n = 24) of 
schools in the Northeast of India offered educational 
supports to students and families, and 63% (n = 117) 
in Africa. Wide differentials can be seen among the 

African nations ranging from 100% of Ethiopian Client 
schools providing education to only 29% of Ghanaian 
Client schools. (Fig. 2)

For the five countries with the Core school program, 
differences were only found between Core and Client 

statuses reflect a wide diversity across Edify  
countries. 

TEACHER WORK STATUS
Respondents were asked to select from a range of 
options who was providing education during school 
closures. Options included: the school proprietor; 
Head Teachers/principal; some of the school’s 
teachers; and/or all of the school’s teachers. The 
“operating without teachers” category was created 
by calculating when schools only selected either 
the school proprietor or the Head Teacher/principal 
were providing education. If participants selected “all 
teachers” and “some teachers”, these were re-coded 
as “all teachers” to avoid duplicates. An important 
note is that teachers working does not necessarily 
mean they are receiving full or partial salary, nor 
does it mean they are being paid on time; this data is 
reviewed in the following section.

Across all 10 countries, 44% of Client schools said  
that all teachers were still teaching, 46% said that 

some teachers were still teaching, and only 10% 
were providing education during school closures but 
without teachers, meaning that only the proprietor, 
Head Teacher/principal were working. The Dominican 
Republic and Guatemala represent the countries 
with the highest number of Client schools that were 
continuing to employ all teachers at 91% (n = 29) 
and 83% (n = 24), respectively. Uganda is the only 
country with no Client schools indicating that all their 
teachers were still teaching but reflects the highest 
percentage of Client schools with some teachers still 
teaching (96%, n = 22). In Ethiopia, 34% of Client 
schools were operating without teachers (n = 11), 
followed by Burkina Faso (18%, n = 3), and Rwanda 
(18%, n = 2). Overall, the status of operating without 
teachers is much more common in African countries 
(15%) when compared to Latin American (7%) and 
NE Indian Client schools (4%); however, Ghana and 
Uganda were the only African countries that did not 
have any schools report that they were operating 
without some teacher support. (Fig. 5.1)

FIGURE 5.1. CLIENT SCHOOLS: TEACHER WORK STATUS

FIGURE 5.2. CORE SCHOOLS: TEACHER WORK STATUS

Additional information 
with regard to the status 

of teachers working, there 
were few differences among 
the Core and Client schools. 

Further detail about the status 
of Core schools is detailed in 

individual country reports. 
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schools in Ghana and Rwanda, 
with both reflecting a higher 
percentage of Core schools 
delivering education during 
school closures. (Fig. 3)

When examining Client schools 
by geographic area, Ethiopia, 
Guatemala, Peru, and the 
Dominican Republic did not 
reflect any differences between 
those in urban, periurban, or rural 
areas with 100% of schools in 
each category offering education 
during school closures. Ghana and 
Burkina Faso reflected the same 
for urban and periurban, but with 
a slight difference in rural schools. 
Liberia, NE India, and Rwanda 
reflected lower percentages for 
the operation of rural schools, 
where Uganda reflected a higher 
percentage of operation in rural 
areas. (Fig. 4)

WHO IS PROVIDING  
EDUCATION FOR STUDENTS 
DURING SCHOOL 
CLOSURES?

Among schools that have 
continued to operate during 
closures, teachers’ work and pay

14



TEACHER PAYMENT STATUS
Schools that were in active operation were asked to 
indicate which of the following best represented the 
payment status of their teachers: teachers being fully 
paid, some teachers being paid, teachers working 
for deferred payment, and/or teachers being unpaid 
or not providing instruction. As it was possible that 
schools had multiple scenarios of payment, they were 
able to choose all that applied, and therefore, the 
totals will not add up to 100%.

Across all Client schools surveyed that were offering 
education, only 29% said their schools were fully 
paying teachers, with teachers working for deferred 
payment as being the second most likely scenario at 
28%, followed by teachers being unpaid (16%), and 
teachers working for deferred payment (12%). The 

Dominican Republic and Guatemala had the highest 
percentages of schools fully paying their teachers at 
75% (n = 24) and 69% (n = 20), respectively, followed 
by Ethiopia at 44% (n = 14), and Liberia at 20% (n 
= 5). NE India, Ghana, and Uganda had no schools 
indicating they were fully paying their teachers with 
teachers working for deferred payment or being 
unpaid the most common scenarios. Rwandan schools 
were by far the most common to have their teachers 
working for deferred payment (82%, n = 9), followed 
by Ghana (67%, n = 6), and Peru (53%, n = 16). (Fig. 6)

In Core schools that were providing education, 34% 
had teachers working for deferred payment, followed 
by 26% having teachers fully paid, 19% have some 
teachers paid, and 6% being unpaid. Core schools 
reflected a higher percentage of schools where 

FIGURE 6. CLIENT SCHOOLS: TEACHER PAYMENT STATUS

FIGURE 7. CORE VS. CLIENT SCHOOLS: TEACHER PAYMENT STATUS

FIGURE 8. CLIENT SCHOOLS TEACHER PAYMENT STATUS BY  
GEOGRAPHIC AREA

teachers were working for deferred 
payment or some teachers being 
paid than Client schools.  (Fig. 7)

Teacher payment status differed 
greatly across geographic regions, 
with Latin American Client schools 
representing the highest percentage 
paying their teachers in full (52%, n 
= 47), followed by Africa at 18% (n = 
21). No schools in NE India indicated 
their teachers were being fully paid, 
with the most common scenario 
being that teachers were working 
for free (38%, n = 9) or not providing 
instruction or were working for 
deferred compensation (38%, n = 9). 
Working for deferred payment was 
slightly less likely in African countries 
(32%, n = 37) and least likely in 
Latin American schools (22%, n = 
20). The situation where only some 
teachers are paid and others are not 
was most common in Africa (13%, 
n = 15), followed by Latin America 
(12%, n = 11), and NE India (4%, n = 
1). Africa and Latin America did also 
have some schools that had teachers 
working without pay, 20% (n = 23) 
and 5% (n = 5) respectively, but to 
a much lesser degree than NE India. 
(Fig. 8)
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TYPES OF EDUCATIONAL 
SUPPORTS OFFERED

Participants were asked to choose 
all that apply from six educational 
support options (paper, phone 
calls, and four technology-related 
options) and indicate “other” as 
relevant. Because participants 
could choose more than one option, 
the percentages in the chart may 
add up to more than 100%. Across 
all 279 schools in the sample 
offering educational services 
during school closures—47 Core 
and 232 Client—37% indicated 
that they provided some sort of 
support through technology and 
57% through paper methods. 
This looked considerably 
different across regions, with 
Latin American schools primarily 
relying on technology (60%) over 
paper (36%), while Africa and NE 
India trended towards the other 
direction (57% paper vs. 17% 
technology and 79% paper vs. 32% 
technology, respectively). (Fig. 9) 
In particular, 100% (n = 25) 
of Liberian schools indicated 
they provide instructions and 
assignments on paper, followed by 
91% (n = 29) in Ethiopia, and 79% 
(n = 19) in NE India. (Table 1)

With respect to technology use, 
phone messaging apps, such as 
WhatsApp and Telegram, were the 
most commonly referenced tool, 
employed by 67% of all schools 
operating during school closures 
(Latin America 93%, NE India 79%, 
Africa 42%), followed by teaching 
over video/audio conferencing 
at 25% (Latin America 53%, NE 
India 17%, Africa 2%), with follow-
up on students’ engagement with 
educational TV/Radio at 23% 
(Africa 25%, Latin America 24%, 
NE India 0%). (Fig. 10 & 11)

FIGURE 9. USE OF PAPER AND TECHNOLOGY IN ALL SCHOOLS

FIGURE 10. TYPES OF EDUCATIONAL SUPPORTS OFFERED
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Follow-up regarding TV/Radio programming was a particularly 
prevalent dynamic in Uganda at 83% (n = 19) of schools, 56% (n = 
10) in Rwanda, and 48% (n = 19) in Peru. Teaching over video/audio 
conferencing and using a Learning Management System (LMS) was 
primarily employed in Latin America (53% and 33%, respectively). 
Video/audio conferencing was employed to a smaller degree in 17% 
(n = 4) of schools in NE India and 5% or less of schools in Ghana 
and Uganda. In Latin America, nearly all of the Peruvian schools were 
teaching over video/audio conferencing (95%, n = 38), followed by 
Guatemala (45%, n = 18), and to a lesser extent in the Dominican 
Republic (20%, n = 8). Guatemala reflected an overwhelming use of 
those that used LMSs in the sample (48%, n = 19), followed by Peru 
(38%, n = 15), and Rwanda (17%, n = 3). (Fig. 11)

school proprietor in Peru



As school leaders could select multiple options 
in response to the question of what educational 
supports they were providing, we also conducted 
crosstab calculations to determine which educational 
supports were being offered together. 

For example, as evidenced in Table 1, we examined 
what schools were providing instructions and 
assignments on paper and calling families as well as 
all other possible combinations. Providing multiple 
options for simultaneous support does not mean that 
those supports were related; it does however, offer 
interesting points for discussion. For the purpose of 
this report, we share these crosstabs in a more general 
sense. In subsequent country-specific reports, we 
unpack these differences further. African countries 
often paired calling families and paper assignments, 
reflected in 52% of Liberian schools, 31% of Ethiopian 
schools, 24% of Burkina Fasoan schools, 22% of 
Ghanaian schools, and 17% of Ugandan schools. The 
only African country that did not have any schools 
pair calling families with paper was in Rwandan 
schools where the use of messaging apps and follow-
up on TV/Radio programming was the most common 
combination (36%). This same combination was also 
readily employed in Uganda at 39%, Peru at 47%, and 
Guatemala at 28%. Calling and messaging apps were 
a common combination in Peru (60%), Guatemala 
(52%), and Uganda (48%). Calling in combination with 
video/audio conferencing was primarily employed 
in Peruvian (70%) and Guatemalan (45%) schools. 
Calling and follow-up to TV/Radio programming was 
employed heavily in Uganda (79%) and Peru (47%). 
Providing paper assignments and messaging apps 
support was a common combination in NE India (67%), 

Ethiopia (41%), and Guatemala (48%). Messaging apps 
combined with video/audio conferencing was most 
prevalent in Latin America in Peru (80%), Guatemala 
(55%), and the Dominican Republic (16%) but was 
also present in NE India (17%). Messaging apps and 
LMS reflected similar trends with Guatemala (48%), 
Peru (33%), and the Dominican Republic (16%) being 
the primary countries where this combination was 
present.

In Core schools, calling and messaging apps was 
the most common combination at 80% in Peru, 55% 
in the Dominican Republic, and 27% in Guatemala. 
Peruvian schools also paired calling or messaging 
apps with video/audio conferencing at 80% for each 
combination. Peru also employed messaging apps or 
calling with follow-up to TV/Radio programming in 
50% of their Core schools. Guatemalan Core schools 
used paper and messaging apps most frequently 
(55%), followed by messaging apps and LMS (36%). 
Ghanaian Core schools used calling and messaging 
apps and LMS as their most common combinations 
at 20% each. The Dominican Republic employed 
messaging apps with paper and with video/audio 
conferencing in 33% of Core schools. Rwandan Core 
schools did not reflect many combinations, but did 
employ messaging apps and follow-up to TV/Radio 
programming at 43%.
 
To summarize, the crosstabs calculations identified 
that all nations used a combination of different 
educational supports and that nations and regions 
differed in what supports were used. Thus, moving 
forward, Edify will need to customize any trainings by 
region and/or country. 

FIGURE 11. TYPES OF EDUCATIONAL SUPPORT BY GEOGRAPHIC AREA

TOTAL BURKINA 
FASO ETHIOPIA LIBERIA UGANDA RWANDA GHANA GUATEMALA PERU DOMINICAN 

REPUBLIC
NORTHEAST 

INDIA

Calling families and 
talking to parents and 
children 
(every 1-2 weeks)

46% 53% 31% 52% 96% 17% 21% 45% 78% 20% 38%

Instruction and  
Assignments on Paper

50% 53% 91% 100% 17% 22% 32% 53% 35% 20% 79%

Teaching Through  
Messaging Apps  
E.g. WhatsApp 67% 0% 50% 4% 48% 67% 84% 95% 85% 100% 79%

Teaching Over Video 
or Audio Conferencing

25% 0% 3% 0% 4% 0% 5% 45% 95% 20% 17%

Using a Learning  
Management System  
E.g. Google Classroom 18% 0% 9% 0% 4% 17% 11% 48% 38% 15% 0%

Following Up on 
Student Engagement 
with Educational TV 
and Radio

23% 24% 0% 4% 83% 56% 0% 25% 48% 0% 0%

19
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WHAT ARE SCHOOL LEADERS’ MAJOR 
CONCERNS COMING OUT OF SCHOOL 
CLOSURES?

In response to the final open-ended question posed 
in the survey, participants expressed three main 
concerns: Financial Sustainability, Health and Safety, 
and Loss of Student Learning. Considering that 
interviews were conducted in various languages, the 
quotes presented below are in American English to 
facilitate Edify organizational-wide understanding.
 
1. FINANCIAL SUSTAINABILITY: 

The number one concern expressed by school leaders 
was parents’ difficulty in paying school fees. As a 
result of not receiving school fees, school proprietors 
are having great difficulty paying teachers, purchasing 
needed materials, paying rent, and repaying 
outstanding loans.
 
RECOVERING SCHOOL FEES: “HOW WILL WE 
BE ABLE TO PAY TEACHERS?” 
Currently, most schools are concerned that they will 
not be able to “recover fees” that were already owed 
before the schools closed, as well as fees owed during 
the months of closure. Many schools do not currently 
have the funds to pay teachers, and they fear that 
many parents who are “informal workers” will not be 
able to pay for the remainder of the previous term, 
never mind for the upcoming term. As one leader 
noted, “some parents have shared that they would 
rather keep their children receiving remote instruction 
in exchange for lower tuition cost.”

Numerous times school leaders talked about 
the importance of their schools being financially 
sustainable. One proprietor commented, “Our school 

has been struggling under normal conditions before 
this crisis, and it may not continue because we do 
not have basic materials and funding.” The following 
comment is typical of many others, “We need financial 
sustainability. Currently, schools are closed. No 
classes. No fees. No income. If this situation continues 
any longer, many of the schools, including us, will not 
be able to survive.”
 
DECLINING ENROLLMENTS: “WE NEED TO GET 
ALL STUDENTS TO COME BACK.”
The majority of school leaders are greatly concerned 
that they will have a considerable decline in enrollment 
once schools re-open as families might go to “to a 
public school or a less expensive private one.” While 
some schools have been offering discounts (upwards 
of 30%), this has had variable success. Some school 
leaders reported that parents could not afford the 
school fee even with a 40% discount. Others expressed 
that “parents expect discounts on school fees in order 
to continue for the next school year,” but lamented 
that in many cases, “this would make it impossible for 
the school to continue growing.”

One proprietor commented, “Some parents prefer 
to lose the school year rather than having to pay 
for a non-face-to-face service. If social distancing 
continues, the school will probably face a great loss 
of students.” A few schools reported already having 
been informed that students were leaving, “We have 
five students who have left the school.” Another 
school leader commented, “Parents will likely run out 
of savings for the next school year and will have no 
choice but to send their children to a government-run 
school. Some parents have already done so.”

Public transport is also a concern given their concerns 
about the spreading of the virus, “It is a little difficult 

to get to school. Some parents have said they will 
likely look for other schools closer to their house to 
avoid exposing their children to long trips in public 
transportation.” Other proprietors expect lower 
enrollment when schools re-open, and they believe 
children will simply “drop out” of school. Several 
commented, “We are in a rural region, if this continues, 
the children will go to the fields to help their parents 
and not return to school.” Another commented, “Many 
children may stop schooling forever as parents may 
fear to send them back to school again using disease 
and economic status as an excuse.”
 
PAYING TEACHERS: “…RAISING CHICKENS…”
School leaders worry that their enrollments will drop; 
thus, their revenue will decrease, and this, in turn, will 
result in an inability to pay teachers. In many cases. 
teachers have only partially been paid while schools 
are closed or not paid at all; thus, they are owed back 
wages. Many school leaders reported that they “…
have not paid my teachers’ salaries from March 2020.” 
One commented, “I am also concerned about how I 
will pay my teachers when I am only getting 50% fees 
since February 2020.” Another stated, “I have paid 
teachers’ salaries until March 2020, but not in April 
and May 2020. I will have to pay them when we re-
open.”
 
Proprietors expressed concerns for these salary 
arrears noting, “My real concern is teacher payment. 
They need their money because they all are working, 
but parents are not paying the requested money.” 
Another noted, “Since we have not received any 
school fees since March, I have no income and funding 
for teachers’ salaries. Also, I have outstanding loans I 
need to pay. Hence, since lockdown, my husband and 
I started raising chickens—about 400, which are now 
about 1kg in weight. When I am able to sell them, I 

should be able to pay my staff at least part of their 
salary.”

LOSING TEACHERS: “WE MAY LOSE MOST OF 
OUR GOOD TEACHERS”
Proprietors noted that salary arrears might lead to 
losing teachers as it is “difficult on their side to go 
without pay for a long period. We may lose most 
of our good teachers either to other schools or 
sectors, which may be a challenge when schools re-
open.” Another school leader commented, “With a 
population of 30 teachers, we could not afford to 
pay all their salaries as normal. We think this may 
affect the teachers’ morale when we plan to re-open 
in September. Also, the majority of our staff comes 
from foreign countries, and they went home before 
lockdown; therefore, it may be hard for them to 
return with the border closures for foreigners and a 
quarantine of 14 days for returning residents.”
 
LOANS: “HOW CAN I FREE MYSELF FROM THE 
BANK?”
Many school leaders expressed deep concern about 
not being able to repay their current loans. Some 
commented that their “payment is far overdue,” 
questioning how they might “raise funds to pay the 
loan” or “settle with the bank.” This concern has also 
carried over into personal finances as one school 
leader commented, “My personal debt or liability 
is rising as I have borrowed for my teachers’ March 
salary. If the school does not re-open soon and we do 
not get school fees from students, how will I pay off 
my personal loans?”
 
Some contemplated applying for new loans in 
order to pay teachers, but applying for these loans 
is a challenge. One school leader commented, “Our 
application for a loan to pay our teachers at our 
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partner bank was turned down. We are worried about 
how our teachers will stay motivated when we cannot 
pay them until school re-opens in September.” A few 
reported that their government has said loans are 
available to private schools, “The government has 
promised a relief package to private schools in the 
form of a loan. It has not yet happened.” A few school 
leaders report that they “…have been able to continue 
paying teachers thanks to a state loan” they applied 
for. However, according to the economic projections 
they developed, it will not be enough to start a new 
school year. In a few cases, school leaders report 
looking for new ways to generate income. One leader 
in Northeast India commented that through “a private 
school association, we have submitted an MOU to the 
Education Minister for 50% budgetary support for 
teachers’ salary, and we will see what happens.”
 
OTHER FINANCIAL CHALLENGES: “WE WILL 
LIKELY LOSE THE PREMISES.”
Other financial challenges have also emerged with 
the pandemic. As one school leader noted, “we have 
verbally agreed with owners of our school premises 
to halt the rent fee, [but] we are not sure whether 
they will keep that and wait for September. And if that 
is not the case, we are likely to lose the premises.” 
Several proprietors also lamented the state of the 
physical plant, commenting that extending the 
time to school re-opening “will see our structures 
needing more repairs, yet we have no income as of 
now.” Those that were under construction when 
the pandemic broke out may not have been able to 
continue, as one leader noted the construction of two 
new classrooms “had taken all the income yet parents 
had not completed school fee payment. Since the first 

term is to be repeated, we shall have no chance to 
demand these debts, hence it will result in a loss for 
the school, which may lead to a few services being 
provided once the school re-opens.”

2. HEALTH AND SAFETY CONCERNS: 

School leaders at Edify partner schools talked about 
their fears for the safety of children, school staff, and 
in some cases, even of themselves when it came to 
schools re-opening. Many discussed the fact that 
there is “no vaccine yet for the disease,” expressing 
that in general “the re-opening of the economy 
could produce an increasing number of [new people] 
infected with the novel coronavirus.” This raised 
diverse concerns for how the school leaders and 
the school community “may handle the aftermath of 
coming back to school,” given this reality.
 
PARENT AND SCHOOL LEADER CONCERNS  
REGARDING CHILDREN RETURNING TO 
SCHOOL
A large number of school leaders believe that “most 
of the parents will fear releasing their children to 
school amidst this pandemic.” As one school leader 
commented, “I pray to God that this will end soon, 
but parents are also afraid to send their kids back 
to school. Some prefer to keep them at home and 
continue with remote learning.”

Many school leaders expressed deep concern “about 
protecting the staff and students from the virus 
while at school” and were concerned “that our staff 
and students could spread the virus,” to each other. 
A few school leaders even expressed concern about 
their own health, “I am diabetic and have not gone 
to school because I am at a greater risk of getting 
COVID-19. I have a great team and they are helping 
me manage the school.”

SAFETY MEASURES FOR RE-OPENING 
SCHOOLS 

School leaders discussed all the new safety 
measures they will need to put in place 
before schools can open, including securing 
“PPE for schoolchildren and staff.” They 
are not at all sure “how to acquire masks 
for all students as classes resume.” Many 
also discussed the importance of social 
distancing and the many challenges 
they will face, “I am concerned about the 
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spaces I have in the school. The new regulations from 
the Ministry of Education could affect the normal flow 
of the school.” A few proprietors are worried that the 
school’s physical building will probably not meet new 
government regulations regarding health and safety 
with “government restrictions being too strong” 
and wonder “what the conditions will be in terms 
of infrastructure, student-teacher ratio, and teacher 
turnover.” A few mentioned that “The government 
promised to give some materials for this, but we are 
not sure we will have these materials” in time for 
schools to prepare accordingly.

There was also considerable concern about not 
having “health protocols” in place and the need to 
teach students (and staff) about “the necessary 
safety conditions.” School leaders made the following 
comments about their limitations, noting that 
they did not have: “enough hand washing stations 
for all students,” “classroom social distancing 
arrangement[s],” and that their “classrooms are too 
small and we need expansion.” Some expressed 
concern about, “The setting of the classrooms and 
the hygiene.” One school leader commented that “We 
need a real system to keep the school clean.” “It’s not 
just washing hands, hands sanitation, and masks.” 
Another stated, “When things re-open, everything will 
change including meetings and classroom set-up.” 
One school leader reported having already “prepared 
for social distancing in our school’s computer labs and 
classrooms,” but this is not the case for many. Public 
transport was also mentioned as a potential concern, 
as a proprietor noted, “What concerns us the most 
during this pandemic is that a child might get infected 
in the school bus.”

Several school leaders shared health and safety-related 
ideas they are considering when schools re-open. 
Many of these ideas were related to class scheduling to 
space out students, such as “...utilizing every Saturday 
for class and study,” creating “...morning and evening 
sessions,” or “...running a shift system to reduce the 
number of students in the classroom.” As one school 
leader commented, whichever option they choose 
will likely require teachers “...to work extra time and 
to do many extra things.”

UNCERTAINTY
School leaders expressed much uncertainty as to when 
schools will resume since some governments have 

not yet made any announcements.  One comment 
is typical, “We are concerned about the beginning 
of the school year. We are not sure we can start in 
August.” A small minority believe that “The school 
will run as normal.” However, the vast majority of 
school leaders are “worried whether we can actually 
have normal class where children would be able to 
interact freely in the class and school campus even if 
the situation improves.” And school leaders “… have 
thought of ways in how we can return to this new 
normal.” Finally, a few are “…concerned about how we 
are going to assess students’ emotional and academic 
performance after this pandemic ends.” One school 
leader stated that because “students have a long 
period out of school, we can anticipate behavioral 
challenges when schools re-open.” And there was also 
concern that there would be a “…lack of motivation 
for students, due to repetition in their respective 
classes.” As one leader noted, to address this concern, 
they are considering how they might “change the 
way we teach because we know that they have been 
locked in for so long, and we do not want them to 
feel the same way when they come back to school.” 
 
3. LOSS OF STUDENT LEARNING AND  
DROPPING OUT

MAINTAINING THE QUALITY OF EDUCATION: 
“WILL STUDENTS HAVE A QUALITY 
EDUCATION?”
School leaders from across Edify partner countries 
commented that they were concerned with 
maintaining the quality of education and students’ 
academic achievement both during the pandemic 
and when schools re-open for in-person classes. As 
one school leader commented, “My greatest concern 
is how to keep the children engaged in their studies 
so that there are no learning gaps or they did not 
lose interest in their study because of the long school 
closures.” For many, this concern comes from the 
unequal access students have had to education during 
school closures. As one school leader commented, 
“About 10% of students have not followed along with 
the learning process, they have not dropped out but 
are disconnected.” This situation raises concerns for 
how to “level up students who are not engaged right 
now or are not connecting using technology.”  

While government programs were offered in 
some countries, including educational TV/Radio 



programming, school leaders commented that they 
did not reach all communities and did not serve 
everyone’s needs. In one context, “only 60% of our 
students have a TV to watch the programs from the 
government, and the rest cannot. This is the reason 
why we have provided paper-based study guides.” 
One school leader commented, “Even though we tried 
to follow up on the educational TV programs from the 
government, it did not meet our standards,” adding 
“we are a bit concerned about our community.” In 
Northeast India, for example, the government only 
provided educational programming in Mayuri, a 
language that is not spoken by a large number of the 
students some Edify schools serve.

School leaders shared concerns that younger students 
have been more difficult to support at a distance. 
As one proprietor noted, “A large percentage of the 
students in this school are between 3- and 8-years old. 
It is very difficult to teach such young children and 
parents to know this.” In order for online education to 
be most effective, schools commented that it requires 
considerable parent support at home. However, this 
raises additional challenges as one leader mentioned, 
“Though we give out assignments through WhatsApp, 
I know there are many parents who are not able to 
help their children with their assignments at home.” 
Another noted a similar feeling commenting, “Our 
population is based in the city dump, most parents are 
illiterate and cannot manage even reading some of the 
guides to their kids, even though they want to.” Other 
school leaders questioned whether family members 
might be helping too much noting, that “we observed 
that most of our take-home tests and assignments 
are not done by the students but rather their parents 
or older siblings,” adding that “we are worried if our 
students are really learning independently.”

SCHOOL PROMOTION AND EXAMS: “HOW 
ARE THEY GOING TO PROMOTE STUDENTS TO 
THE NEXT LEVEL?”
Given that not all governments have implemented 
clear guidelines in terms of promotion during the 
pandemic, some school leaders expressed concerns 
that “students may lose the whole year” or be 
unable to advance given the lack of preparation and 
administration of key exams. As one leader noted, 
“Our preoccupation is the level of the students, 
particularly to those who are in exam classes. 
They had two months of interruption, and it is 
difficult for them to restart.” This anxiety regarding 
exam results was echoed by many other school 
leaders, as students did not “see many subjects,  
and we do not know if the school year will stand.” 

Some 
leaders 
believe 
that some 
families 
may even 
be banking 
on the idea 
of social 
promotion 
for all students 
commenting that 
“this is because they 
do not have money 
to pay tuition.” Overall, 
school promotion and 
exams were seen as areas 
where there is considerable 
uncertainty over what steps 
governments and schools should take.

LIMITED ACCESS TO TECHNOLOGY:  
“PARENTS DO NOT HAVE SMARTPHONES!”
A key issue raised by school leaders related to student 
learning loss, is that many of their students do not 
have access to the technology or internet needed in 
order to successfully employ certain distance learning 
strategies. As one proprietor commented, “Parents 
of children in the area we are located in do not have 
complete access to technology. It is difficult to reach 
our goals this way. But we know that it is imperative 
to work in digital platforms for the new normal.” 
Another reported that “Most of our students do not 
have phones or computers, so it is impossible to send 
notes online.” And one school leader simply stated 
that students “who are not in WhatsApp groups 
are not reached.” These comments raise concerns 
related to learning loss, such as how to “level up those 
students who are not engaged right now or are not 
connecting using technology” upon returning to in-
person classes.

Equity in access was also raised as an issue. As one 
school leader noted, “We could reach out to only 60-
70% of our students through our current interventions 
[through] WhatsApp assignments’” lamenting 
that “I am not sure how to reach out to students in 
remote villages and those not using WhatsApp.” 
This was echoed by another leader which said that 
their WhatsApp assignments only reached “30% of 
our students [leaving a] larger number left out.” As 
one school leader commented, “…in this time of  a 
pandemic when  people struggle for food, to purchase 
a smartphone is another burden.” Moreover, a family 
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having 
access to 

technology 
does not 

always imply 
that students 

can use it; 
as one leader 

mentioned, the  
“…mobile is 

always with their 
parents,” and they 

may be at work 
or need it for other 

activities.

For those students who did not 
have access to regular technology 

or Wi-Fi, school leaders commented on 
a variety of strategies they utilized to provide 

continuous learning opportunities. It included “Parents 
picking up textbooks and assignments from school 
and returning them when completed” and exercises 
being sent to children who “... are required to do it in 
their exercise books and then send pictures to their 
teachers.” Proprietors and teachers have also taken 
steps such as preparing “...take home study material 
for their students on a weekly basis,” “typing class 
notes and converting into PDF” to send to parents, 
or even “sending home homework and materials by 
moto-taxis.” By relying heavily on WhatsApp, school 
leaders can make learning accessible to “...parents that 
do not have Wi-Fi, but can afford $1 internet for three 
days.” Teachers were also identified to sometimes 
have challenges with internet access; in one instance 
noted, a proprietor actually provided internet data 
to their teachers to support them in connecting with 
students via WhatsApp. One school proprietor shared 
their process detailing that,” the school has introduced 
a method where they organize a document for every 
month, this document is a collection of different 
student exercises, and the documents differ given 
the class for which they were made. Every parent 
comes and picks a document that corresponds to the 
class of his/her child and then pays an appropriate 
amount that was set. At the end of the month, every 
parent returns the document with all exercises done 
for marking and then picks another document for the 
next month.”
 
TECHNOLOGY TRAINING NEEDS FOR 
TEACHERS AND FAMILIES: “TEACHERS NEED 
TO LEARN HOW TO USE TECHNOLOGY.”
In parity with the need to access technology, is a 

need for teachers and families to know how to use 
it to promote meaningful learning. School leaders 
described numerous challenges they and/or teachers 
have faced with regard to using technology. One 
comment is illustrative of several other school 
leaders, “Reinforcing knowledge in the use of virtual 
platforms for teaching kids has been a real challenge. 
Our teachers were not ready for teaching this way… 
we need better instruction in this area.”  Another 
commented, “The teachers need more and better 
training on technology” as “virtual teaching will be 
relevant from now on.” For example, “Our teachers’ 
abilities to manage virtual classes is a real challenge 
for us, we need to reinforce their skills in this area. We 
are sure that learning how to use media will bring us 
to another level as professionals.”

Overall, numerous school leaders recognized the 
need to offer blended learning, but a comment by 
one proprietor captures the sentiment of others, “Our 
teachers will need training in this period when schools 
are closed ... We believe that online learning is the 
way to go, but the cost it incurs will be a challenge 
to some parents.” The barriers to this implementation 
may also go beyond cost; as one school leader 
commented that “My school is in a rural area and we 
lack technology knowledge, skill, and awareness.” 
School leaders posed ideas that they may consider 
implementing in the future including, “making video 
classes and paying the teachers per class or per video 
if a situation arises where I am not able to pay them 
regularly.” Another noted that they plan to “refurbish 
their computer lab to scale up online learning.”

OTHER LEARNING INITIATIVES

Although not a direct focus of the survey questions, 
three other noteworthy areas were mentioned by 
several school leaders: home visits, the importance 
of prayer, and providing food. One school leader 
discussed how they “visit some students at their 
homes to provide instruction because they do not have 
internet connectivity.” Another stated that “Some of 
our students come from very far places. We plan to 
visit them for a week to teach them and encourage 
both the students and the parents.” Another school 
leader talked about how “Some teachers are visiting 
students to help them if they are having difficulties.” 

Although not an academic endeavor, eleven school 
leaders reported praying for and/or with children 
and families during school closure. They discussed, 
as Christian schools, the importance of prayer. Most 
were praying for children and families; however, 
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a few school leaders reported holding organized 
prayer meetings with a few parents, teachers, and/or 
children. 

A final area mentioned by a few school leaders was 
the importance of their role in providing food rations 
for children and families. 

WHAT WAS NOT FOUND IN THE SURVEY DATA

Little reference was made by school leaders regarding 
the use of any type of books—textbooks or reading 
books. Many of Edify partner schools lack resources 
such as books for students to take home. Accessing 
books is crucial to student learning. “While textbooks 
are only one-factor influencing student learning 
outcomes, their unavailability deprives students of an 
additional learning resource and of the opportunity 
to improve their reading habits (Fredriksen, Brar, & 
Trucano, 2015, p. xi).” There could be many reasons 
why school leaders did not reference books; however, 
in the African nations in which Edify works, reading 
books are scare, or nonexistent. If families do not 
have smartphones, they are unable to download free 
children’s books and read to their young children. 
Edify staff in some nations have encouraged school 
leaders to inform parents about the availability of free 
reading books for download, such as those offered  
by Worldreader (Wise, March 2020); however, this 
also presupposes that parents can read, and can read 
in English, French, or Spanish. 

In addition, textbooks of any type are rarely found 
in many elementary school classrooms and are even 
scare in some junior-high school/middle school 
grades, with students often sharing textbooks. 
Thus, since the majority of Edify partner schools are 
primary and junior high schools, it is not surprising 
that textbooks were not referenced. Additionally, if 
these schools had either libraries or reading centers 
in the lower grades, then schools could encourage 
families to borrow reading books. Unfortunately, most 
Edify partner schools in Sub-Saharan Africa do not 
have school libraries or reading centers in classrooms.

Finally, only a brief mention was made to the socio-
emotional support that teachers, administrators, 
children, and families will need as schools re-open. 
Stress, tension, isolation, anxiety, and learning loss 
may lead to additional challenges which school 
leaders need to be prepared to manage.

NOVEL APPROACHES

There were numerous examples of novel approaches 
being used by particular schools. Below we highlight 
three that may be helpful as Edify designs future 
trainings for school leaders.

One school in Ethiopia sent a flash drive containing 
teacher-made videos and other materials to each 
student’s home. The student was then able to do his/
her lesson and homework. The flash drive and any 
paperwork were returned to the school for the teacher 
to review; thus, no internet access was needed.

In Ghana, one school owner reached out to families 
and students via WhatsApp.  The school negotiated 

with parents to contribute 50 Cedis (~USD $8.7) 
a month to pay the teacher’s salary, so s/he 

could use WhatsApp to assist students in 
continuing to learn.

One school owner in NE India explained 
that he was working with his team on 
a 1:4 concept wherein one teacher 
reaches out to four students in a 
particular locality. S/he teaches the 
small group of students in-person 
1-2 hours daily. This school was 
charging a minimum fee to parents 
for this service.

school proprietor in Ethiopia



THE PRESENT: EDIFY STAFF  
SUPPORTING SCHOOLS DURING 
CLOSURES

THIS SURVEY ATTEMPTED TO CAPTURE what 
Edify partner schools have been doing during school 
closures. At the same time, Edify staff in each country 
have been proactive in supporting schools. Edify staff 
in all countries have reached out to school leaders to 
check-in, discuss the status of their schools, and pray 
with and for them. Edify staff have shared resources 
and other information via texts, telephone calls, and 
online. In some countries, initiatives to support schools 
have been smaller in scope since some teams have only 
one or two staff members, or the country is a relatively 
new nation in which Edify is working. Additionally, 
many Edify countries do not have education officers.
Below we highlight two examples of initiatives Edify 
staff have underway. Ghana has a large staff and was 
one of Edify’s first countries of operation. Additionally, 
the Vice President of the three LATAM nations—the 
Dominican Republic, Guatemala, and Peru—arranged 
for all three country teams to immediately and 
collectively support partner-schools.

GHANA

Since March, in addition to sending information, ideas, 
and links via WhatsApp, the Ghana Team has offered 
bi-weekly 2-hour workshops via Google Classroom for 
school leaders and Zoom workshops on topics such 
as financial sustainability, running an online program, 
devotion integration into online learning, and best 
human resource practices during a crisis. Additionally, 
in order to learn how the team could better support 
schools as they re-open, the Edify Ghana Team 
conducted a needs assessment survey exploring 
four areas: access, sustainability, discipleship, and 
academics. 

LATAM NATIONS: THE DOMINICAN REPUBLIC, 
GUATEMALA, AND PERU

As schools closed in each nation, the LATAM Leadership 
Team immediately began to galvanize staff to support 
schools. On March 6, 2020, their Contingency Plan 
was ready to be rolled out. Various members of each 
country team were assigned the development of 
modules and workshop topics such as Leadership 
in a Time of Crisis, Change Management, and the 
Pedagogical Use of WhatsApp. These workshops 
were offered across all three nations. Also, prayer 
sessions across the regions were put in place. A survey 
was launched to understand the needs of the partner 
schools, where information on safety protocols and 
the investment to implement them were the common 
needs across the countries.
According to UNESCO (2020), 706 million pupils 
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According to UNESCO (2020), 706 million pupils 
lack internet access, which makes remote learning 
even more of a challenge during a crisis. A key area 
Edify needs to continue to strengthen, is supporting 
schools not only to improve digital pedagogy but 
also for school leaders to understand the important 
role technology can play in student enrollment 
management. Additionally, Edify must also keep in 
mind that in partner schools in most African nations, 
teachers are untrained; thus, assisting schools in 
improving pedagogy, in general, is key. According to 
the Varkey Foundation, the issue is most acute in Sub-
Saharan Africa, where 42% of primary and secondary 
teachers are untrained while in Latin America and the 
Caribbean, approximately 14% are untrained (Varkey 
Foundation, 2020). Clearly, if independent schools 
around the world want to be prepared for future 
school closures, then having a pipeline of professional 
teachers is key to their survival and success. 

CONCLUSION
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METHODOLOGICAL DETAILS
The Education Team designed a twelve-question 
mixed-methods survey and protocol with the goal 
of gaining a representative sample of what partner 
schools in the eleven Edify countries were doing to 
educate children during their physical closure. This 
survey’s aim was to inform Edify’s current response 
to the COVID-19 pandemic and future prospective 
educational interruptions. Two team members 
from each country were recruited to serve as data 
collectors, including Education Specialists, Education 
Technology Officers, and/or Christian Transformation 
Training Officers, depending on staff presence and 
availability. On May 15, 2020, they participated 
in a 1-hour Zoom training session led by Edify’s 
Educational Technology Implementation Manager 
and the VP for Education on the what, how, and why 
of the data collection protocol.  Modifications to the 

survey instrument were made based on feedback 
during the training session.

Following the training, each country team was 
provided with the following: 

1. Access to the survey created on Google Forms;

2. A list of 100 schools in his/her country that 1) have 
received Edify support in the past year; and 2) have 
at least 100 enrolled students, with accompanying 
contact and geolocalization information; 

3. An additional list of 10 “Core” schools each for the 
Dominican Republic, Ghana, Guatemala, Peru, and 
Rwanda. These countries have, for at least one year, 
been implementing the “Core School” model which is 
an intensive 3-year direct programming experience; 
and, 
 
4. A data collector script to guide them through 
introducing the study, asking for permission to proceed, 
and sample follow-up questions to probe for additional  
information as needed.

School lists were created utilizing a stratified, 
random sampling technique drawing from Edify’s 
organizational database for each country. Data 
collectors were asked to take the following steps to 
complete data collection over the course of one week, 
May 18-22, 2020:

Step 1: Review the list of 100 schools and mark 
whether they were located in an urban, periurban, or 
rural context. Periurban was defined as the outlying 
area of the city, with relatively easy access to the city 
and rural as more challenging to access the city; each 
country was asked to make their own judgment calls 
based on their expertise in the context. This step was 
intended to ensure the representativeness of schools 
that may have more ready access to resources and 
technology as well as those that do not.

Step 2: Call schools to administer the survey, going
down the list, until 30 schools (ten urban, ten periurban, 
and ten rural) schools were represented. Due to the 
rapid timeline for data collection, data collectors were 
told to proceed to the next school in the list, in order, 
if they were not able to contact either the school 
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proprietor or principal. Data collectors were asked to 
note whom they spoke to on the Google Form.
Step 3: If applicable, administer the survey to their ten 
“Core” schools.

Step 4: Input data either in real-time or after the 
conversations—pending internet access—to the 
Google Form.

The survey began with six general questions 
regarding the school context (name, area, core or 
not, etc.) with predefined dropdown options. In the 
quantitative section, participants were asked if the 
school was providing education to students during 
school closures. If they were not doing so, the data 
collector skipped to the final question; if the answer 
was affirmative, the data collector continued to the 
next question.4 The three subsequent quantitative 
questions sought to determine who was providing 
education for students during school closures, what 
the status was of teachers regarding payment, and 
what the school was doing to support children and 
families at a distance. The options provided, of which 
they could select all that applied, included options 
that were validated by country staff during the data 
collector training; an “other” category was added to 
the question regarding what the school was doing 
to ensure that all activities or interventions would 
be captured. Data collectors were asked to write 
down any feedback on what schools were doing to 
support learning or any additional details that they 
found helpful from the conversation in a subsequent 
open-ended response question, particularly if they 
had selected the “other” option. The final question 
asked participants to reflect on what they were most 
concerned about in terms of returning to school post-
closures.

The quantitative data was cleaned and analyzed 
using Excel by a team in order to check for errors. The 
qualitative data was inputted into Dedoose qualitative 
coding software and analyzed for major emerging 
themes. Drawing upon initial analyses, numerous 
presentations were delivered from May 28-June 16, 
2020 to Edify’s Country Directors, the Education 
Team, the Education Task Force, donors to Edify, and 
Edify’s Senior Leadership Team soliciting feedback 
and mapping out directions for short, medium, and 
long-term actions. This report represents a more 

thorough overview of the data, themes that emerged, 
regional and country-specific details, and related 
recommendations, as illustrated in the earlier sections.
_____________________________

4 While these were the instructions provided in the data collector trainings 
not all surveyors followed this rule. However, only schools that indicated 
“yes” to their school offering education during the closure were included in 
the data analysis, even if they completed other questions.
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